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Paraeducator Series

Part 1
Supporting English Learners in Distance and
Hybrid Learning Contexts

Izela Jacobo

Multilingual Education & Global Achievement Department ,
San Diego County Office of EDucation



Please note:

This professional learning session Is
being recorded & will be provided via
the MCAP website.



https://mcap.gocabe.org/

Making the most out of our time together ...

Use the chat bok fo ask

questions; Be spedific. /V Be fevible.

y Fotus on positive
possibiltties.

san diego county office of
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hetively participate.




Time to check
INto our
Chat Box

Introductions: Please share your name,

district, and grade levels you serve. "
ya
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I'mA
Paraeducator...
What'’s Your

Q SUPER
Power?

Image Source: CafePress
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https://www.pinterest.com/cafepressinc/
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Today’s Learning Outcomes

Participants will:

1. Reflect on our professional and moral obligation to provide and
support high-quality ELD instruction (Integrated and Designated
ELD) that promotes educational equity for ELs

2. Explore the Proficiency Level Descriptors and how they can
help us to get to know our students’ linguistic needs

3. Enhance your toolkit of tools to support differentiated language
development instruction by proficiency level



AN

EDUCATION

UUUUUUUUUUUUUUUUUUUUUUU

) B ¥ @SanDiegoCOE

Moral Obligation
Do we believe that all students can and will learn in our district/school?

Professional Obligation
Provide equitable access to instruction for all students.

Legal Obligation

“There is no equality of treatment merely by providing students with the same
facilities, textbooks, teachers and curriculum...for students who do not
understand English are effectively foreclosed from any meaningful
education...”

Lau v. Nichols, U.S. Supreme Court, 1974



Minl f 2SanDiego

Making Equity a Reality

f

S’IQ

REALITY EQUALITY EQUITY LIBERATION

Interaction Institute for Social change. Artist: Angus Maguire based on the original work of Craig Froehler
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CA Vision for English Learners:

English learners fully and meaningfully access and participate in a 21st
century education from early childhood through grade twelve that results in
their attaining high levels of English proficiency, mastery of grade level

standards, and opportunities to develop proficiency in multiple languages.
(CA EL Roadmap)

.Irlclple

+ Assets-Oriented and
Needs-Responsive Schools
Pre-schools and schools are responsive
to different EL strengths, needs, and
identities and support the socic-emotional

health and development of English leamers.

Programs value and build upon the cultural
and linguistic assets students

their education in safe and

climates. Educators val

family, community, and

Principle

* Intellectual Quality of Instruction

and Meaningful Access

English learners engage in intellectually

rich, developmentally appropriate learning
experiences that foster high levels of English
proficiency. These experiences integrate
language development, literacy, and content
leaming as well as provide access for
comprehension and participation through

native language instruction and scaffolding.

English learners have meaningful access to a
full standards-based and relevant curriculum
and the opportunity to develop proficiency in
English and other languages.

Principle

+ System Conditions that
Support Effectiveness

Each level of the school system (state, county,
district, school, pre-school) has leaders and
educators who are knowledgeable of and

Principle

+ Alignment and Articulation Within

and Across Systems

English learners experience a coherent,
articulated, and aligned set of practices and
pathways across grade levels and educational
segments, beginning with a strong foundation
in early childhood and appropriate identification
of strengths and needs, and continuing through
to reclassification, graduation, and higher
education. These pathways foster the skills,
language(s), literacy, and knowledge students
need for college- and career-readiness

and participation in a global, diverse,
multilingual, twenty-first century world.




Teacher-Paraeducator
Maximizing Collaboration

* Connecting
* Communicating
* Collaborating




A

Eouc“iﬁ"’i'a‘"u

IIIIIIIIIIIIIIIIIIIIIIII

Getting to Know Your Students
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E L RO ad m a ] (alifornia English Leamer Roadmap

Developing English learner (EL) students’ linguistic and academic capacities
is a shared responsibility of all educators across the system

Principle #1

@ Schooks bulld strong partnesships
I @ School dimateis ® Learning builds on linguistic with families
n inclusive and safe and cultura] assets
S S e S = r I e e e S "

kil @ Instruction s responsive integrated across currkulum
Needs-Responsive @ Instructional materials support
Schocls Intellectual engagement and )

and Needs- T .
Responsive
Schools

Schools provide extra time and
supportfor EL students

Schaol system has a coherent
Principle 4 HEAR <

&jgmehmm tused
( wsatoundation
\_

System Conditions.
that Support
Effectiveness

Alignment and
Articulation Within
and Across Systems.



Knowing Your Students

Names (and correct pronunciation)
Strengths
Interests
Dreams
Academic Level

Language Level
(... add more)

A

san diego county office of
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Students’ Challenges During COVID-19 Crisis 4*

e [Food insecurity

e Unsafe home/living environment

e Job/Home responsibilities (unsafe work environment)
e Many distractions in the home

e Depression and/or substance abuse

e Limited technology, books, resources =
e Limited English language skills f o age

Source:ISTOCK.COM/NUTHAWUTSOMSUK



Time to check
INto our
Chat Box_

Share a practice that you currently
use to get to know your students

18
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Know the Linguistic Needs

of your English Learners




: A
English Learner Typology

' imi hool
Native US-bom ELS  ELS who are U.S. bar clzers Students with Students who had limited to no access to schoo

interrupted formal in their home country or whose education was
Foreign-bom ELs ELs who were born outside of the U.S. education interrupted.
: Transnational ELS ELs who frequently travel between the U.S. and
Newcomer ELs ELs who have been in the U.S. for 1 or 2 years their home country
Long-term English Students who remain classified as EL for 5 years
Highly-schooled ELs who have been in the U.S. for 1to 2years,  Leamers (LTELS) or longer
Newcomer ELs butwho attained a high quality education intheir - Reclassified English ~ Former ELs who have met their state’s linguistic
primary language language learners and academic criteria to be reclassified as fluent
(RFEPs) English proficient and exited from EL programs.

Supporting English learners in the Classroom: Best Practices for Distinqguishing Language Acquisition from
Learning Disabilities by Esparza and Brown, 2019

A

san diego county office of
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Focus on a Student

hink about an English learner
student you support.

e \What type(s) of English
learner is the student?

e \What are his/her strengths
and needs in terms of
language and literacy?
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Three English Language Proficiency Levels

i‘>

Native Emerging Expanding Bridging Lifelong
Language Language
Learning

Students come to school with a Students who reach proficiency
wide range of home language continue to build breadth, depth,
resources to be tapped and Complexity In their Ianguage

use in a wide variety of contexts.



NEXT GENERATION ENGLISH LANGUAGE DEVELOPMENT STANDARDS

PROFICIENCY LEVEL DESCRIPTORS CONTINUUM K-12 t@*\

Mode of Communication
I I

[ - P — —————— pr—— e p—— T
- basic pe * Express increasingly e Participate fully in all
plex feelings, d collaborative
id and opini ina conversations in all
variety of settings; content areas at grade

E respond to questi level with occasional

! using extended, more UPPOTT as nec Y:

B elaborated discourse * Participate fully in both

K| e Initiate and sustain academic and non-

8 dialogue on a variety of academic settings
grade-level academic and requiring English;
social topics;

* Comprehend concrete - concrete
and many abstract topics and abstract topics and
and begin to recognize
language subtieties ina subtleties in a variety of
variety of communicative communicative settings;
settings; * Read, with limited

* Read increasingly comprehension difficulty,
complex text at grade a variety of
level; and technical texts, in all

* Read technical text content areas;
supported by pictures or
graj

* Produce, initiate, and e Produce, initiate, and
sustain interactions with sustain extended
increasing awareness of interactions tailored to
tatloring language to specific purposes and
specific purposes and audiences; and
audiences; and * Write and express ideas

* Write and express ideas to meet a variety of social
to meet increasingly needs and academic

academic demands for specific
demands for specific purposes and audiences.
purposes and audiences.
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Focus on a Student

Think about the English learner
you selected.

e What do you think the
student’s proficiency level
might be?







A
Integrated ELD Instruction

ELD throughout the day and across the
disciplines-- CA ELD Standards are used In
tandem with ELA and content standards to
support English learners’ linguistic and academic

progress.

CA ELA/ELD Framework

A

EDUCATION



Designated ELD Instruction

A protected ELD time during the regular school
day to support ELs in developing the language
needed for success in academic tasks across the
content areas--

CA ELD Standards are used as the focal
standards in ways that build into and from
content instruction. CA ELA/ELD Framework A

EDUCATION



Three Components that English Learners
Need during ELD Instruction

Access to The Language to Knowledge of

Content Participate How English
Visuals Language Purposes Works

Total Physical (i.e., sequence, Condensing
Response compare/contrast,

Ideas
Realia cause/effect) Expanding Ideas
Labeling Key Words & Verb & Verb

Repetition & review Phrases related to Phrases
the Task

Adapted from Sobrato Early Academic Language (SEAL) A

EDUCATION



Time to check
INto our
Chat Box

Are you currently supporting integrated
and/or designated ELD?

29
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Scaffolds

Instructional Scaffolds Linguistic Supports

Equitable Collaborative Structures

* Temporary support Any assistance that helps students get the
*  Support that matures potential and is generative work done

*  Adynamic process that amplifies accessibility A rigid structure
*The purpose of scaffolding is to develop student autonomy! Simplifying academic expectations or tasks

fWentBd Quaiity Tenching for Eoglich Lewrmers]

“Supports specifically designed to advance student learning/participation and to increase learner autonomy”
(Heritage, Walqui, Linquanti, 2015)
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EXAMPLES OF QUESTION AND SENTENCI

LANGUAGE
FUNCTIONS

Emerging

Expanding

STEMS BY LINGUISTIC FUNCTIONS AND LANGUAGE PROFICIENCY LEVELS

Bridging

Exprassing an ideal
Making & claim

Language
Function

Emerging

Expanding

Bridging

Supporting an idea
with evidence
andior reasoning

. because
& AN example from the text my )

i  in e textt says

o Tness ffacts detais) a significant
because.

* One pisce of vidence s

o Another sample s

Building on others" o Iweskifketoadd . .
ideas. o Iiagree  diseqree) with that point beceuse | @
o Isesitairenty because .
ik Y « Eventhough .. | think ..
o Inmyexpeience, .
B « Can you repeat lhat please?
= Imconfused  Whstdo you ¥
» Whatdoes o Can
® Wil you expiain that agein? ?
o you understand me? o Inchher words, re yousaying .7
o Doss thet make sense?
What| mean « Whatimtying 1 say s
ink it | tink it
H sounds
An exampl @ Inother words, you are saying
Encouagingothers | w Trafs ineresiing ® Thets n inevesting idea. Whal doss ®  {name of person, haf's a et point. Does aryons else
to particpate {ame of person) what b you averyon else hink? n
tirk?

= Vhatis your osinion?
* Dowesgree?

have samehing to.add?
Does

. . your api
o Tdiketohear s piionidea.

o Whats your conclusion?

o Ve haventheardfom ___yet
«  Havewe heard from sveryans in e group?

A

Supporting
an idea with
evidence

| think that ...
because ...

My opinion is ...
because ...

An example from
the text is ...

| believe that ...
because ...

In my opinion, ...

because ...

For example, in

the text it says ...

The author believes
this because ...

As an example, in
the text it states, “..”

As an illustration, ...



https://drive.google.com/file/d/1hKocsQCR57kZAqWDGxND2wIBm1REl_Mp/view?usp=sharing

Leveled Questioning

EXAMPLES OF QUESTIONS DIFFERENTIATED BY LANGUAGE PROFICIENCY LEVEL

UNDERSTANDING

LANGUAGE BLOOM’S TAXONOMY
PROFICIENCY LEVELS | REMEMBERING UNDERSTANDING APPLYING ANALYZING CREATING
EMERGING Who _? Can you put the pictures in | Point toeamplesof. ? | Canyoulist theparts 2 | What canyou change 7
Pointto._. Whereis..? order to show..? ¥ 2| what 7| wnat 2Can
Show me... Which one .2 Which is the best answer? | What examples canyou | What s different? Yyoumake..?
Drawdiagram.. When did .. happen? | Which picture shows .2 | find 0.2 Whetis__wsedfor? | Can youimventanother
Adout Can you neme ..? Which wordsshow..? | Organize__to Is__relatedto..? character for the story?
Whatisa..2 Which sentencetellsthe | show/solve .2 Howeanyougroup..? | Dra
Tt Canyourecall .7 main idea? Canyouwse__to..? the story, use your dictionary
e Can you sequence the | Whatis another word tolabel
picturesto _? for.? Whatifyoucan____ what
Questionsthat requiea | Canyou find..> Which sentence describes willyoudo..?
one-word response, -2
phrase or short sentence.
EXPANDING Who were the main .7 | How would you group .2 | Can you give an example? | Why do you think ...?7 ‘What changes would you
Questions thatrequirea | Can you describe .2 Can you statefexpiainin | How would you soive this | What conclusions can you | make to sofve ...?
response using simple | Canyourecal .2 your own words .2 using what you've draw .2 What would happenif .2
sontences, gradualy | Howwould you Canyouexplainwhatis | leamed? What evidence canyou | What would you do .7
moving towards define..? happening .2 How would youshow | find .2 Can you elaborate on the
‘expanded sentences and Whatis meant by .2 your o .2 ¥ reason ..
et How would you Whatapproachwould | make .7 Can you suggest a different
summarize? Youwsets_? What s the relationship | 7
What other way would between_.? ‘What could be combined to
youplanto..? How would you improve (Change) .7
I 3| what you compile?
BRIDGING How did__happen? | How would you classiy the | How would you Howis___related to_..? | What changes would you
Questions thatrequirea | Whydid .2 typecf..2 ilustrate? Whydoyouthink..? | meketosoive...2
variety of sentence types ¥ Coul How wouid you use .2 i you | How improve .2
e |2 inyourounwords..? | Howwoudyoushow | draw .2 Elaborate on the rezson .7
= Y What 2 | your 7 | What Car
describe ? How would you explain_? | What approachwould | find_? altemative_?
Youuseto..? What ¥ How would

Whetelements would | meke .2
you choase to change .2 | Can youidentify the
-2

)
Can you forma theary for .2
¥

¥
2

develop .2

M change 7
Can you think of an original
wayto 2

Adapted from Fart Smith Public Schools Science Resources

Emerging

Which words show...?
Which sentence tells the main idea?
Which is the best answer?

Expanding

Can you explain what is happening...?
What is meant by...?
How would you summarize...?

Bridging

Could you state/interpret in your own words...?
What facts/ideas show...?
How would you explain ...?


https://drive.google.com/file/d/1BerB1ueh_Og3IUJGCfbYDHosqDu_Baa0/view?usp=sharing

Time to check
INto our
Chat Box

What questions do you have about this
linguistic support?

33



Project ACCESS-
Grant Program, SDSU

Opportunity to receive financial support, advising, and
professional development while pursuing a teaching
credential. Access focused support on your pathway to
become a teacher with online coursework, affordable
tuition, and individualized support.

A
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https://education.sdsu.edu/access

Prepare for Next Session
Session 2 - February 16, 3:15-4:00 pm

Use the linguistic supports you

AN TN learned today with your
m A(% students. Be prepared to share

’P' your experience during the

:é(’ g) next session.
s\ ef
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Additional Resources:

Tool 1:
https://drive.google.com/file/d/1hKocsQCR57kZAgWDGxND2wIBmM1REl Mp/view?usp=sharing

Tool 2: https://drive.google.com/file/d/1BerBlueh 0Og3IUJGCfbYDHosgDu BaalO/view?usp=sharing



https://drive.google.com/file/d/1hKocsQCR57kZAqWDGxND2wIBm1REl_Mp/view?usp=sharing
https://drive.google.com/file/d/1BerB1ueh_Og3IUJGCfbYDHosqDu_Baa0/view?usp=sharing

